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This statement details our school’s use of pupil premium funding to help improve the attainment of our disadvantaged pupils. 
It outlines our pupil premium strategy and how we intend to spend the funding in this academic year and outcomes for disadvantaged pupils last academic year.
School overview
	Detail
	Data

	School name
	Burstow Primary School

	Number of pupils in school 
	423

	Proportion (%) of pupil premium eligible pupils
	20%

	Academic year/years that our current pupil premium strategy plan covers (3 year plans are recommended)
	2023-2026

	Date this statement was published
	November 2025

	Date on which it will be reviewed
	November 2026

	Statement authorised by
	Phil Tree

	Pupil premium lead
	Rhea Page 

	Governor / Trustee lead
	Ushma Olaitan


Funding overview
	Detail
	Amount

	Pupil premium funding allocation this academic year
	£140,440

	Recovery premium funding allocation this academic year
	

	Pupil premium funding carried forward from previous years (enter £0 if not applicable)
	£ 0

	Total budget for this academic year
If your school is an academy in a trust that pools this funding, state the amount available to your school this academic year
	£ 140,440


Part A: Pupil premium strategy plan
[bookmark: _Toc357771640][bookmark: _Toc346793418]Statement of intent
	At Burstow, all members of staff and governors have the knowledge and belief that all children can succeed both academically and socially. Our intention is that all pupils, regardless of their background or challenges they may face can be successful, make good progress and thrive in all subject areas. We recognise that some children may require additional support to achieve outcomes in line with their peers.
At Burstow we believe in a growth mindset attitude and can-do approach to learning. Our intent is to build on pupils’ strengths, promote inclusion, remove barriers to achievement and ultimately close the gap between attainment and progress of our disadvantaged and non-disadvantaged pupils. We aim to achieve this through targeted approaches to attendance, engagement with families and ensuring access to opportunities for our disadvantaged pupils that they might otherwise not experience. Thus, leading to developing their cultural and social understanding and developing their love of learning.
 At the centre of our approach is high quality teaching alongside targeted interventions. This brings the focus to areas where disadvantaged pupils require the most support which, in turn will help close the gap. Pupils at Burstow are able to write to express their views with confidence, solve mathematical problems and be able to apply this knowledge to real life problems, gaining wider knowledge of the world around them through a carefully constructed curriculum and real-life experiences. 
 We will, through our belief in a growth mindset, develop all pupil’s aspirations. All pupils will have experienced the opportunity to be a leader, compete in a team and attend an extracurricular club to develop their hobbies and experiences outside of school. 
Our objectives are to:
· Remove barriers to learning created by social and economic backgrounds.
· Ensure all pupils are able to read fluently to access the wider curriculum and provide them with opportunities to develop a love for reading.
· Enable all children to develop resilience and nurture their own social and emotional well-being. 
· Enable all children regardless of socio-economic background to experience a wide range of enrichment opportunities to develop their understanding of the world and inspire high aspirations.
We will do this by:
· Ensuring all children are accessing high quality teaching by providing all teachers with high quality CPD and coaching.
· Ensure gaps in learning are identified early and then targeted support is put in place.
· Allocate funding to ensure disadvantaged children have access to trips, residential visits and other learning experiences.
· Allocate funding for all pupils to participate in enrichment opportunities of their choice to develop their interests outside of school and provide them with additional opportunities to feel successful.
· Provide ELSA support to enable our disadvantaged children to develop their emotional literacy.
· Provide support from therapists with a priority on our disadvantaged children to support their emotional well-being.
· To provide tuition for our disadvantaged children to provide targeted support to enable them to make accelerated progress.
· To provide incentives to families for good attendance.
· Provide wider curriculum activities such as Forest Learning, Den building areas and swimming lessons to develop their physical skills, real life experiences and team building. 


Challenges
This details the key challenges to achievement that we have identified among our disadvantaged pupils.
	Challenge number
	Detail of challenge 

	1
	Disadvantaged pupils are consistently heavily represented in the lowest 20% attaining children particularly in reading and writing.

	2
	Disadvantaged pupils often have a lack of experiences outside of school and are unaware of the extracurricular opportunities on offer.

	3
	Disadvantaged pupils are regularly at a disadvantage due to cost of living, parental engagement and communication. 

	4
	Poor attendance and lateness are common in this group due to many different factors including social and economic background.

	[bookmark: _Toc443397160]5
	Disadvantaged pupils are less likely to be supported with reading and home learning.

	6.
	Speech amongst disadvantaged pupils is often poorer than that of their peers.  



Intended outcomes 
This explains the outcomes we are aiming for by the end of our current strategy plan, and how we will measure whether they have been achieved.
	Intended outcome
	Success criteria

	Improved reading and writing attainment among disadvantaged pupils.
	EYFS reading outcomes in 2025/26 show that more than 90% of disadvantaged pupils met the expected standard.
PSC outcomes in 2025/26 show that more than 90% of disadvantaged pupils met the expected standard. 
Year 2 reading outcomes in 2025/26 show that more than 80% of disadvantaged pupils met the expected standard. 
Summative assessment, evidence from reading comprehensions and scaled score assessments show that 80% disadvantaged pupils achieved ARE by the end of the year.
 
KS2 reading outcomes in 2025/26 show that more than 80% of disadvantaged pupils met the expected standard.

	To achieve and sustain improved attendance for all pupils, particularly our disadvantaged pupils.
	Sustained high attendance by 2025/26 demonstrated by:
the overall unauthorised absence rate for all pupils being no more than 3%, and the attendance gap between disadvantaged pupils and their non-disadvantaged peers being reduced by 10%.
The percentage of all pupils who are persistently absent being below 20% and the figure among disadvantaged pupils being no more than 5% lower than their peers.

	To achieve and sustain improved wellbeing for all pupils in our school, particularly our disadvantaged pupils.
	Sustained high levels of wellbeing by 2025/26 demonstrated by:
qualitative data from pupil voice, student and parent surveys and teacher observations
a significant reduction of behaviour incidents for identified pupils and groups


	To increase the number of disadvantaged children who attend extracurricular clubs/afterschool club/sports fixtures.  
	Sustained high levels of participation by 2025/26 demonstrated by:
offering a wider variety of clubs 
attending more sports fixtures particularly ones that are aimed at disadvantaged pupils
 teachers actively offering opportunities to pupils  
teachers communicating with parents of disadvantaged pupils and supporting them to agree to opportunities 
A significant increase in participation in enrichment activities, particularly among disadvantaged pupils.    

	Safeguarding and Family Support Practitioner and SAFS team to improve communication with parents and provide support and early help for all families who need it, particularly our disadvantaged pupils.
	Sustained high levels of engagement and family support by 2025/26 demonstrated by:
qualitative data from pupil voice, student and parent surveys and teacher observations
families attending parent consultation meetings will increase to 80%

	Improved oral language skills and vocabulary among disadvantaged pupils.
 
	Speech and Language specialist provides CPD for teachers and LSAs to enable all staff to target support regularly.
Disadvantaged pupils to access this support as a priority enabling their speech to be more in line with their peers.
Assessments and observations indicate significantly improved oral language among disadvantaged pupils. This is evident when triangulated with other sources of evidence, including engagement in lessons, book scrutiny and ongoing formative assessment.



Activity in this academic year
This details how we intend to spend our pupil premium (and recovery premium funding) this academic year to address the challenges listed above.
Teaching (for example, CPD, recruitment and retention)
Budgeted cost: £13,500
	Activity
	Evidence that supports this approach
 
	Challenge number(s) addressed

	Having a teacher that has been trained and has experience to be our ‘Underserved champion’. Provide release time for them to have strategic overview and rigorously monitor and evaluate impact.

Embedding a broad and balanced curriculum including:
White Rose Maths
Read Write Inc Phonics
Training, high quality texts, subscriptions, CPD and resources will be invested in to enable the implementation of the curriculum
(RWI subscription, training & development days)

	A balanced curriculum with small steps of progress supported by CPD for staff has been shown to allow children to progress.





	1,2,3,5

	CPD for teachers planned and delivered regularly throughout the year.


	High-quality CPD for teachers has a significant effect on pupils’ learning outcomes. Evidence suggests that quality CPD has a greater effect on pupil attainment than other interventions schools may consider, such as implementing performance-related pay for teachers or lengthening the school day. (Education Policy Institute, Evidence Review: The effects of high-quality professional development on teachers and students)
	1,5,6

	ELSAs receive support through CPD and supervision to continue supporting the wellbeing of disadvantaged pupils.

	Social and emotional learning approaches have a positive impact, on average, of 4 months’ additional progress in academic outcomes over the course of an academic year.
	1



Targeted academic support (for example, tutoring, one-to-one support structured interventions) 
Budgeted cost: £ 35,300
	Activity
	Evidence that supports this approach

	Challenge number(s) addressed

	Provide 2 days a week of focussed SaLT support by a specialist LSA 


	Overall, studies of communication and language approaches consistently show positive benefits for young children’s learning, including their spoken language skills, their expressive vocabulary and their early reading skills. On average, children who are involved in communication and language approaches make approximately six months’ additional progress over the course of a year. (EEF, Communication and Language approaches)
Consistent ILPs that are reviewed and updated every half term to show targets, support and progress.
	1,5,6

	Provide half a day release time for our Underserved Champion to strategically plan and monitor the outcomes of our disadvantaged pupils. This will include working with others school to develop good practice and measure progress.

	High-quality CPD for teachers has a significant effect on pupils’ learning outcomes. Evidence suggests that quality CPD has a greater effect on pupil attainment than other interventions schools may consider, such as implementing performance-related pay for teachers or lengthening the school day. (Education Policy Institute, Evidence Review: The effects of high-quality professional development on teachers and students)
Meeting weekly with SAFS team and Attendance officer to develop good practice, measure and monitor progress across all areas.
	1,4, 5,6

	RWI 1:1 Tutoring

	Phonics has a positive impact overall (+5 months) with very extensive evidence and is an important component in the development of early reading skills, particularly for children from disadvantaged backgrounds. If an older reader is struggling with decoding, phonics approaches will still be appropriate. (EEF Teaching and Learning Toolkit – Phonics)
	1,5

	Educational Psychologist (6 times a year)

£4,500
	At Burstow, we see the high impact of the use of Educational Psychologist advice. This is shown in both the accelerated progress following an observation and subsequent advice by the EP, which is then followed by the school staff.  
	1




Wider strategies (for example, related to attendance, behaviour, wellbeing)
Budgeted cost: £91,640
	Activity
	Evidence that supports this approach

	Challenge number(s) addressed

	Forest Learning

	Outdoor adventure learning may have positive impacts on outcomes such as self-efficacy, motivation and teamwork. Outdoor adventure learning may play an important part of the wider school experience, regardless of any impact on academic outcomes.(EEF, outdoor adventure learning)
	1,2,3


	Priority spaces and access to funding if needed for external clubs e.g. Taekwondo


	There is some evidence that involvement in extra-curricular sporting activities may increase pupil attendance and retention. (EEF Teaching and Learning Toolkit – physical activity/extending school time)
	2, 3, 4,1,

	Breakfast and After School Club – provide opportunities to attend these provisions and establish a separate ‘soft start’ breakfast/nurture provision for identified pupils.

	The EEF found that breakfast clubs have the potential to deliver an average of 2 months’ additional progress for pupils (EEF, Magic Breakfast)
Meal provision may have nutritional benefits leading to improved health and reduced sickness, leading to fewer absences from school. Providing free or reduced-price meals may also remove a barrier to school engagement for economically disadvantaged pupils. It is also possible that by receiving meals within the school environment pupils are incentivised to arrive early to school in the morning for breakfast provision. This in turn may reduce the likelihood of lateness to lessons and increase the chance of good or improved attendance.(EEF, Breakfast Interventions, Rapid Evidence Assessment) 
	3,4,1

	Attendance support for children and families provided by Attendance Manager and Safeguarding and Family Support Practitioner
	Improvements in attendance can have long-term impacts on attainment and social and behavioural outcomes (EEF, Attendance interventions rapid evidence assessment)
Regular meetings with parents, incentives for families’ e.g hot chocolate Monday and Monday Mindfulness club. 
	4

	Subsidising educational trips and visitors


	Enabling children to develop life skills outside of the school environment. Life skills in childhood are associated with a range of positive outcomes at school and beyond (EEF, Life skills and enrichment).
	1,2,3

	Provide uniform for those that are not able to purchase what their child needs.

	Evidence suggests that children wearing a school uniform can be successfully incorporated into a broader school improvement process which includes the development of a school ethos and the improvement of behaviour and discipline.
	3,4

	Vulnerable children to have support from YMCA counsellor.


	Social and emotional learning approaches have a positive impact, on average, of 4 months’ additional progress in academic outcomes over the course of an academic year. (EEF Teaching and Learning Toolkit – Social and Emotional Learning)
	3,1


Total budgeted cost: £ 140,440
Part B: Review of outcomes in the previous academic year
Pupil premium strategy outcomes
This details the impact that our pupil premium activity had on pupils in the 2024 to 2025 academic year. 
	All staff were aware of the pupils eligible for disadvantaged pupils funding and planned and prioritised how to improve their status and sense of belonging. This ranged from invitations to extra-curricular activities, district sport event opportunities, attendance at breakfast and after school club and funded places at externally provided clubs. Most staff made a conscious effort to promote these opportunities to targeted families and developed strong relationships with many so that families felt comfortable to accept support and opportunities. Many disadvantaged pupils took up these offers. Careful consideration went into ensuring the school environment was inclusive and children began to understand the meaning of equity and equality.
Lots of staff used their experience of high quality CPD and training to ensure phonics lessons were meaningful and delivered consistently in line with the RWI scheme. Further to this staff made a conscious effort to fulfil their role of delivering targeted 1:1 interventions to improve the reading and writing of our disadvantaged pupils.  
Disadvantaged pupils in EYFS will meet the word recognition goal – 69% of disadvantaged pupils met this which is up 19.2% from previous year. 
Disadvantaged pupils in Year 1 will pass the phonics screening check – 66.7% of disadvantaged pupils passed which is up 16.7% from previous year. 
Disadvantaged pupils at the end of KS2 will achieve ARE in reading- scaled reading score 102.67 in 2024/25. Which is up by 1.77 compared to the previous year 2023/24.
Unauthorised absence rate for all pupils to be no more than 3% - 2.06% in the year 2024/25 
 Attendance gap between disadvantaged and non-disadvantaged pupils reduced by 10%- disadvantaged 88% and non-disadvantaged 94% in the year 2024/25
Disadvantaged pupil’s attendance to be more in line with non-disadvantaged pupils – closer to 95% (national target).
This data shows that attendance of disadvantaged pupils has only slightly improved for most year groups compared to the previous year. This needs to be nearer to 95%, which is why this remains a focus for the school.
[image: ]
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Disadvantaged pupils in Year 2 will achieve the expected standard in Reading, Writing and Maths
Percentage of disadvantaged children reaching ARE+
	
	2021/22
	2022/23
	2023/24
	2024/25

	Reading
	47%
	55%
	27%
	66%

	Writing
	33%
	27%
	27%
	50%

	Maths
	53%
	55%
	27%
	58%



This data shows that more children achieved ARE+ in Reading, Writing and Maths than the previous three years. Working closely with families to improve attendance, Read Write Inc phonics programme with consistent phonics lessons every day and small group interventions have all had a huge contribution to this. 
Disadvantaged pupils have priority access to school therapists if needed to help address and navigate any difficulties
All pupils who accessed YMCA services were disadvantaged pupils. Feedback from pupils and parents was very positive and this intervention had a significant impact on their wellbeing and academic success.
Disadvantaged families have priority access to early help in school – particularly for parenting, signposting to support services and to receive foodbank vouchers
[bookmark: _GoBack]Dedicated time ensured our Safeguarding and Inclusion Practitioner was able to provide all families with financial support from local charities. Effective communication between home and school enabled families to ask for support and receive it in a timely manner.
Disadvantaged pupils to have priority access to speech and language support
LSA received CPD from Surrey SaLT, attended Communication Champion Networks and as a result was able to provide targeted intervention and provide support for staff so that regular intervention was planned and implemented.
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